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Relevance

In today’s digital and COVID-19 pandemic era, one of the most important issues is to improve the
distant education system and to develop the application of interactive methods in the acquisition of
practical skills. Full mastery of practical skills is a guarantee of qualified medical care. The key elements
of teaching practical skills are the visualization of teaching, the awareness and activity of students in
teaching, and the connection between theory and practice. In the modern educational process, as an
additional technical tool for self-reinforcement of the material received by the student in practical
training, it is possible to offer educational electronic publications, computer training systems, video
teaching materials.

Methods of Examination:

In the practical training with the participation of 2nd year students of group N2203 of the Faculty of
Nursing of the Tashkent Medical Academy, open lessons were conducted using interactive methods,
and students of group N2 205 were taught remotely using video files on the MOODLE platform. A
survey was conduced before and after examination to find out students’ impressions. According to the
questionnaire students of group N2203 were asked, «Was today’s practice more interesting than the
previous one?» - 90 (68.75%) students said that it was easier for them to learn practical skills in the
classroom through interactive methods, while 38 (23%) students said that they used video files. they
replied that the study had become more understandable. A total of 17 (10.6%) of the faculty students
reported that the lessons were not interesting. The next question «Have you mastered the practical
skills?» was answered by 90 (68.1%) of the students asyes and the remaining 56 (35.0%) agreed. Our
participants told about the successes in their emergency distance learning and the difficulties they
faced. In general, it was difficult for most participants to remotely teach clinical skills and manage large
groups of students in synchronous online classes. In terms of institutional support, teachers with lower
technological literacy needed timely technical support, while teachers who were innovative in their
online learning practices found that IT support alone could not fully meet their needs.

In conclusion, we have witnessed the specifics of the medical field, including the importance of direct
commnication with patients, the ability to perform practical skills and procedures in clinical practice,
and the use of inter active methods to improve students’ mastery of practical knowledge. In order to
ensure the continuity of education, taking into account the pandemic conditions and the continuity of
education, the full coverage of the lessons taught by the teacher, the delivery of information in a clear
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and easy-to-understand way by choosing the appropriate method allowed to master. A good educator
uses methods to provide students with enough information, whether the lessons are distance or regular

References:

1. Crawford J., Butler-Henderson K., Rudolf J., Malkawi B., Glowatz M., Burton R., et al. COVID-19:
Responses of 20 countries in higher education to the introduction of digital pedagogy. Journal of
Applied Learning and Teaching. 2020;3(1):1—20.

2. Tsang AKO, Li PPV, Chen Ji, Leung GKK. From the patient's bed to the website: the experience of
clinical teaching of neurology. Med Education. 2020;54(7):660.

3. Herbert K., Velan G.M., Pryor V.M., Kumar RK. A model of using blended learning in classes in
large groups. BMC Med Education. 2017;17(1):1-11.

4. Ouston R., Lupshenyuk D., Weidman H. Recording lectures in large undergraduate classes: Student
perception and academic performance. Internet and higher education. 2011;14(4):262-8.

5. Tai T., Polly P. The study of the usefulness of adaptive laboratory conditions of e-learning in the
teaching of medical sciences. In: ElAtia S, Ipperciel D, Zaiane O, editors. Data Mining and Learning
Analytics: Applications in Educational Research. Somerset: John Wiley and Sons; 2016. pp. 139-
55.

6. Garrison Dr., Vaughan N. D. Blended learning in higher education: Structure, principles and
recommendations. San Francisco: Jossey-Bass; 2008.

7. Dzyuban S., Graham K.R., Moskal P.D., Norberg A., Sicily N. Blended learning: new norms and new
technologies. Int J Education Technol Higher Education. 2018;15(1):1-16.

8. Norberg A., Dzyuban K.D., Moskal P.D. A time-based model of blended learning. On the horizon.
2011.

9. Humbert M. Introduction of blended learning by teachers. In: McCuddy M.K., editor. Problems of
teaching people leadership in a complex world. Dordrecht: Springer; 2007. p. 423-36.

10. Porter W.W., Graham Cr. Institutional factors and barriers to the introduction of blended learning
by teachers in higher education institutions. Br J Edu Technol. 2016;47(4):748-62.

11. Porter W.W., Graham K.R., Telesny R.G., Sandberg D.S. Qualitative analysis of institutional factors
and barriers to the introduction of blended learning in higher education. Internet and higher
education. 2016;28:17—27.

12. Porter W.W., Graham K.R., Spring K.A., Welch K.R. Blended learning in Higher Education:
Implementation and implementation in Institutions. Comput Education. 2014;75:185-95.

13. Rogers E.M. The spread of innovation. New York: Free Press; 2010.

14. Beggs T. A. Influence and barriers on the introduction of learning technologies. Conference on
Educational Technologies of the Middle South. 2000.

15. O'Doherty D., Dromi M., Lougheed J., Hannigan A., Last J., McGrath D. Barriers and Solutions for
online learning in Medical Education - an Integrative Review. BMC Med Education. 2018;18(1):1-
11.

Go to our website https://agir.academiascience.org for more




Academicia Globe:
Inderscience Research

ISSN: 2776-1010 Volume 3, Issue 10, Oct., 2022

16. Oliveira G., Grenia Teixeira J., Torres A., Morais S. Research study of the experience of emergency
distance learning of students and teachers of higher educational institutions during the COVID-19
pandemic. Br J Edu Technol. 2021;52(4):1357-76.

17. Lassued Z., Alkhendavi M., Bashitialshaer R. A research study of obstacles to achieving the quality
of distance learning during the COVID-19 pandemic. Education sciences. 2020;10(9):232.

18. Davis F. D. Perceived utility, perceived ease of use and adoption of information technology by users.
MIS Quarterly. 1989:319-40.

19. Davis F. D., Bagozzi R., Warshaw Pr. Adoption of computer technology by users: comparison of two
theoretical models. Management of scientific research. 1989;35:982-1003.

20. Sherer R., Siddiq F., Tonder J. Technology Adoption Model (TAM): an approach to modeling meta-
analytical structural equations to explain teachers' use of digital technologies in education.
Computational Education. 2019;128:13-35.

Go to our website https://agir.academiascience.org for more




